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P R O C E E D I N G S

>>	Good morning, everyone.  This is Kelly English from the Knowledge Center.  Thank you for being with us this morning.  We'll be getting started right around 11 o'clock.  In the meantime, for those of you who are waiting, I want to call your attention to a few handouts and resources that are available. 
In the handout pod that's on your screen right now, if you click on the little icon in the top right‑hand corner of the handout page, you should be able to download both the PDF of the slides for today that are up there as well as a brochure about the aggression center.  
There should also be a pod that you can link to for videos and websites that you may be interested in taking a look at today.  And also, please feel free to type in the pod that says 'What brought you here today?"  We're interested in finding out what interested folks in today's webinar.  So you can go ahead and type that in there.  
We will be back with you around 11 o'clock.  Thanks so much.

>>	This is Kathy Swaim.  You should be hearing my voice right now.  Please let me know in the tech chat if you are not hearing me.  
Hi, Kristen and Dr. Englander.  This is Kathryn Swaim, the technical host.  I'm doing an audio check.  If you are not hearing me, please do let me know in the tech support chat there.  Thanks.  
>>	Good morning, everyone.  This is Kelly English again from the Children's Behavioral Health Knowledge Center at the Department of Mental Health.  We'll be getting started in just a few minutes.  We're waiting for several people to join us.  In the meantime, please feel free to download the handouts which include the slides for today's presentation, a PDF version of those slides.  There's also several website links and video resources that we have posted that you can take a look at while you're waiting.  
And also, please feel free to share with us what brought you here today.  There's a few folks typing in.  It's just helpful to us and to the presenter to learn a little bit about why you signed up for today's webinar.  So if you feel free ‑‑ if you feel free or interested in wanting to share that with us, please do.  And we'll be getting started in just a couple of minutes.  Thank you.  
>>	All right.  Good morning, everyone.  This is Kelly English from the Children's Behavioral Health Knowledge Center at the Massachusetts Department of Mental Health.  Thank you for joining us this morning for our webinar on facts and fantasies about bullying and cyberbullying.  
Before we get started with today's webinar, I just want to call your attention to a few things. 
There are a couple of handouts that we'll have available.  We'll also make these available on the center's website following the webinar today.  You can reach our website at www.cbhknowledge.center.  There's also several links and videos that you may find useful that are up there on the page right now. 
We are also going to be recording today's webinar.  We will make that available.  Hopefully by the end of the week we'll have the recording posted and made available on the Knowledge Center's website, and that way you can direct your colleagues who might have missed the webinar to that recording so they can catch up then. 
We will be doing a Q&A session at the end of today's webinar, so feel free to type your questions in at any point during the presentation today and we'll be answering those towards the end of the webinar.  
So, with that, I am going to introduce our presenter for today.  Dr. Elizabeth Englander is a professor of psychology and the founder and director of the Massachusetts Aggression Reduction Center at Bridgewater State University, a center which delivers programs, resources, and research for the state of Massachusetts and nationwide. 
She is a nationally recognized researcher and expert in the area of bullying and cyberbullying, childhood causes of aggression and abuse, and children's use of technology.  
With that, I'll turn it over to Dr. Englander. 
>>	DR. ELIZABETH ENGLANDER:  Good morning, everybody.  Thank you for attending.  I'm Elizabeth Englander and I'm the director of the Massachusetts Aggression Reduction Center.  We are a center at Bridgewater State University in Massachusetts and we provide a lot of resources and research around the country.  We do a lot of programming in Massachusetts but we also send programs and sometimes visit schools in about half of the states in the country.  So we're actually sort of providing services for a lot of different schools.  
We also have a lot of services and resources on our website, which I would really encourage you to use.  They're free and a lot of schools find them really useful.  
I think I'm going to ‑‑ I think I'm going to start by thinking a little bit and going over with you a little bit about some of the problems and some of the issues that are kind of holding this field back and are making things a little trickier for those of us working with kids around bullying issues.  
The first one is really the idea that anything that hurts your feelings is bullying.  And this is problem that we see with kids and with parents, and I think at this point that word "bullying" is ‑‑ certainly in some instances, I think it's causing more problems than it's solving.  And I'm going to talk a little bit more later on about what to actually do about these, but we found in our research that about ‑‑ when kids use the word "bullying," about one‑third of the time they're using it correctly and about two‑thirds of the time it is being used to refer to things like fights or conflicts or just incidents that occur once that are impactful and upsetting.  
So, to differentiate, here in Massachusetts the law about bullying refers to the first three issues that you see here listed:  Behaviors that are intentional, behaviors that ‑‑ aggressive behaviors that occur more than once, and behaviors where there is some kind of power imbalance between the aggressor and the target.  
In the lab, when we study these things, we also look at impact because what we found is that about half of the time kids were targets of bullying aren't actually impacted by it.  And those kids are really important to study because they're what we call resilient.  And you've probably heard that term.  It's really important to understand why some kids are resilient and others aren't. 
I think a big focus of a lot of the work we do and a lot of my research is really understanding better how to help kids be resilient. 
You know, with the idea in mind that we're probably never going to deliver a perfect world for them ‑‑ in fact, that probably is the wrong word.  We're certainly not going to deliver a perfect world, and resiliency is really the most productive thing going forward. 
So when you see all these things when a behavior ‑‑ when an aggressive behavior is intentional and repetitive and there's some kind of power imbalance between the kids and it's impactful, that's really when we see it as a bullying behavior.  It certainly could be intentional, it could be something that's happening over and over again, it's could really be impacting the kids, but if there is no power imbalance, then we're really looking at something that's more like a fight or conflict, when both kids are engaged and they both have fairly ‑‑ fairly difficult time coping with it.  
Why do we care?  Why do we care when something is bullying or not bullying?  Why does this matter?  Well, it matters because we really know that the impact and the psychological impact of real bullying is significantly greater than other social problems.  So I think it's really important to understand on a certain level when something is bullying and when it's not.  Although as I'm going to talk about in a few minutes, you know, there's a big difference between understanding that bullying is much more impactful and what you should actually do when you're working with kids.  But I'm getting a little ahead of myself. 
One of the other things that I think is holding us back is the idea that what goes on online is somehow separate from social behaviors in school.  And we know that this is not the case any more.  We know that what happens online very, very directly impacts what happens socially.  
So, that gets into our first poll.  Here I want everyone's opinion about how impactful or important you see cyberbullying as when it happens in elementary school.  
Okay.  As everyone can see, we're not quite there yet with everybody voting.  So go ahead and put in your opinion about this.  
Okay.  Well, it looks like most people feel like it's pretty impactful.  Some think it's moderately impactful.  I'm going to continue on now and I'm going to show you some of the actual research that we've done on this issue. 
So, one of the things that we do in MARC is we have an ongoing study, this is a large study, it has about 55,000 children and these children range for elementary school to high school.  It's been going on since 2010.  And the purpose of this study is really to see how things change as kids grow.  
So the first thing I'm going to show you is elementary school.  Now, if you look at the data that we have from the students in elementary school, you'll see that they reported that about 69% of the ‑‑ about 69% of the issue that occur, the social problems such as bullying or fights, occur in school only.  So that's the yellow part of this pie chart. 
The green part is the issues that occur both in school and online.  So those are the kinds of social problems that will go back and forth.  
The little blue slice, that's the digital problem, only problems that occur online.  They don't occur in school.  
Now, watch what happens when we go to middle school.  
So in middle school what we see is that the chart flips.  And now about 60% of the issues are happening both in school and online, and about 35% are happening in school and about ‑‑ say about the same percentage, 4% are happening with digital technology only. 
So that was pretty dramatic, but watch what happens in high school.  
By time you get to the high school student, finding the problems that only occurs in school is actually very, very rare.  Most of the problems either happen only online or they happen both online and in school.  That's the pattern that seems to set itself through young adulthood.  So you can see every year that children grow, the influence of what they're doing online socially is impacting what's happening in school socially more and more.  
I also thought I would go through some of the solutions you might have heard here and there that we know are problematic.  So solutions that may be heart of slogans or maybe part of sort of unproven approaches or things that adults might have thought be effective.  But these are the approaches we now know that research has shown are not effective. 
So for example the idea that the really important issues are the really important things to do with kids when they're being bullied is to simply convince them that all they need to do is report to an adult.  I want to be clear here.  I'm not saying kids should not report to adults.  What I'm saying is reporting to an adult is not only the main issue. 
Folks, hold on one second.  I think I'm being asked to call in.  I guess there's a problem with the audio.  Hold on for a second. 
>>	Thanks, Dr. Englander.  You can disconnect your computer audio and just call in. 
>>	DR. ELIZABETH ENGLANDER:  How's that?  I apologize for any problems for anyone, but does that sound better?  
>>	There's still an echo throw the scratchiness is better. 
>>	DR. ELIZABETH ENGLANDER:  All right.  Try calling in.  
>>	Kathryn Swaim:  Thanks. 

>>	Hello, I hope everyone can hear me.  I apologize with the technical problems.  
>>	KATHRYN SWAIM:  There's still an echo.  Go ahead and keep talking.  
>>	DR. ELIZABETH ENGLANDER:  How is that?  I still hear a slight echo too.  
Well, let's talk about ‑‑ I want to talk about the myths and the problems and the challenges we have.  I'm beginning to talk about the idea that all children need to do solve problems around bullying is tell adults about them and this will solve any of the social issues.  And that approach seems to be incorrect.  There's a couple of reasons it's incorrect. 
The first reason has to do with the fact that it seems to really go against the developmental grain.  So it really goes against what we know about kids as they grow. 
For example, look at some of our data in changes in telling a teacher about bullying as kids grow, it goes down. 
If you look at changes in telling parents as kids grow, you can see, it goes way down. 
However, changes in telling friends increases.  Now, I know you all know this and I know you all know that that is not a problem per se.  This is developmentally normal and this is what children are supposed to be doing socially.  So they're supposed to be going out in the world and forming friendships with people.  And the fact that they orient more and more towards their peers and less towards adults makes it very difficult, almost impossible really, to get them to confide every problem in adults.  And that's one of the limitations that we're dealing with when we emphasize to kids that all they really need to do is tell an adult. 
The second problem with emphasizing telling adults the be all and end all is it really implies that the ‑‑ it really implies that the problem will vanish when you tell an adult, that somehow this is going to fix the problem and it's going to not cause any more issues for the kids socially.  
And we simply know that that's not the case.  There's no instantaneous fix for most bullying situations.  And so to promote the idea that all they do need to do is, "hello" and it's an instant fix is not going to be helpful. 
The third problem is that when you really emphasize to kids that the answer to bullying is to just tell adults, then you're really not emphasizing the responsibility of the other children in the school and that's a problem because peers have much, much more influence on the outcome of these kinds of incidents than adults do.  So you're really divesting yourself in a really, really important tool to use.  We really need to emphasize to other children that they're responsible for how things happen in their school and that if they know somebody is being hurt, then they need to help do something about that.  And that's a far more powerful and positive and empowering approach than just emphasizing to kids that the answer is really to tell them. 
Another myth is that what we should be doing is we should be confronting the bully, that we should emphasize to kids that what they should do is they should stand up ‑‑ and this is down couched in a variety of different language.  We've talk about kids being up standers and we're not clear about that.  But if what we're saying to kids is they really need to confront bullies when it happens, we know that is not actually a very effective solution. 
When studies have looked at ‑‑ and this is data from the youth voice project.  Studies looked at how well confrontation works.  What you find is about 75% of the time it either does not have an impact, it doesn't make the bullying better or it actually makes it worse, which is very, very troubling.  
So, confrontation at the ‑‑ confronting a bully is what we would call in MARC a high risk, low return strategy.  It's very socially risky, kids are very reluctant to do it.  Many children are unable to do it.  And if kids do do it, it's not actually likely to be terribly effective. 
Now, having said all this about how, you know, we have to look back on the problem, but I always say it's best to look forward instead of back, let's look forward and think about how we're actually going to address these issues. 
So here's our next poll.  And the next poll is how much do minor social slights, like ignoring somebody or rolling your eyes to show somebody sort of what a loser they are, very minor issues, how much do those in your opinion impact the school's climate?  And choose the answer that you think is best.  We're going to poll number 2.  
Okay.  I think it's clear you folks are all in great agreement and this is great to see.  We call these ‑‑ we call these actions gateway behaviors in MARC.  And gateway behaviors are behaviors that children use in a variety of different social situations, some of which are bullying. 
And gateway behaviors are intended to show kids contempt.  That's the purpose of them.  They're intended to express power and contempt for other people.  
So when we look at gateway behaviors and we look at techniques that we need to address bullying ‑‑ and I'm going to pull all these together in a minute, so please bear with me ‑‑ we really need a technique that has three characteristics to it when we're approaching these problems. 
We need something that doesn't rely on reporting to adults, because reporting to adults is not something that frequently happens.  And by the way, there are very few programs that dramatically change on a long‑term basis reporting to adults.  So we really need something that doesn't rely on reporting.  We need something that helps stop bullying when it happens effectively, and we need something that helps prevent future bullying. 
So we're going to take an epidemiological approach to this and I'm going to show you an approach that we've created and studied and show you how we try to approach the issue thing. 
So we're going to begin looking at John Snow.  Unfortunately it's not going to be that John Snow.  I'm tricking you guys a little bit.  It's going to be that John Snow.  
This particular John Snow is a man who was a physician in London in 1948.  There was a cholera epidemic going on at that time.  At that time, they really didn't know what caused cholera.  There was a sort of vague awareness of what they call 'germ theory,' but they didn't understand bacteria or viruses and they certainly did not understand that cholera is caused by dumping sewage and things like that in your drinking water source.  That's how cholera is actually caused.  And that's not something that they study. 
So John Snow wanted to help with cholera, but he didn't know what to do about it.  He started to map out the cases of cholera, and he noticed that many of them clustered around one of the water pumps in the street. 
So in London in 1848, most people did not have running water to their apartment.  To get water, you had to take a bucket and go out into the road where there would be a public water pump and you would pump your water and lug it back up to your apartment.  
So the broad Street water bump was one of those public water pumps in the middle of the road in London.  Like I say, John Snow noticed the cases were clustered around it and he suspected that water pump was somehow related to cholera. 
Now, he knew that the water pump itself was not the cause of cholera, but he had this idea that it could be somehow delivering the cause.  So it was like the delivery mechanism. 
So what he decided to do was simply ask the police to remove the handle on the water pump and to see if that impacted the number of cases in London.  And sure enough, it did impact the number of cases in London.  Sure enough.  And he so really realized that that was what was delivering the mechanism. 
Now, in bullying, we have a delivery mechanism as well, and that delivery mechanism are those gateway behaviors that you just ‑‑ that we just talked about.  Gateway behaviors are how children bully each other, but they're not confined to bullying, which I'll talk about in a minute.  They're also very, very minor.  Gateway behaviors are minor problems, they're not major misbehaviors.  And I think the best analogy for them is littering. 
So if one child throws a piece of paper down on the ground in a school, you know, that really doesn't matter, it's not going to effect a lot of people.  But if all the children in the school believe that littering was completely okay and that adults had no problem with it, then ‑‑ and they all threw their litter and a their garbage everywhere, that would really change how a school felt and it would really change how a school felt to the adults as well as the kids.  It would just feel like a very, very different place, a much more negative place. 
That's why gateway behaviors matter, they are the litter of the psychological world and they are ‑‑ they create an environment ‑‑ when they're frequent, they create an environment that's very, very unpleasant and difficult. 
Now, of computers gateway behaviors don't always mean that bullying is going on.  So you could have two girls who are talking about a third girl as though she wasn't right there, talking about her right in front of her, or laughing at her, and that could be a bullying situation but it could also be a fight, or it could be some other problem.  What you see as an adult is you see the gateway behavior.  You don't see the back story about how to really ‑‑ you know, what is really going on there.  So that's why it really doesn't make sense to say to kids that ‑‑ or to say to adults, excuse me, that they should recognize bullying and stop it when it happens most of the time what we see is not bullying today, what we see as adults are gateway behaviors. 
So how do you tell apart bullying and other troubles?  Often you can't tell them apart.  Often what you see is just these socially inappropriate gateway behaviors. 
So the way we train faculty when we work with schools is we say to them don't try to figure out what's going on.  When you see someone rolling their eyes at another student or talking about them right in front of them, don't try to figure out is it bullying, not bullying, instead, just respond to the fact that they are showing you a very inappropriate social behavior. 
Now, how we teach people to respond to gateway behaviors actually has n easy part and a hard part.  The easy part to respond to gateway behaviors is simply ‑‑ the first part is don't ignore them, and that's difficult to do.  When you work in a school setting, you may see gateway behaviors all the time.  Kids may do these acts of words or acts of contempt in front of you all the time, and noticing them and not ignoring them is very challenging. 
The good news though is that it can be ‑‑ one of the things that tell us in the lab is that when adults notice gateway behaviors and respond to them, kids stop doing them for the most part.  So they know the adults that let it happen, they know the adults that don't tolerate it, and they really try to not do them around the adults that don't tolerate them.  So your goal is to show them you're one of the adults. 
Here's the easy part.  The easy part is how you respond when you see a gateway behavior.  And that is the fact that it really has nothing to do with the target.  When kids are being contemptuous, openly contemptuous of other people in front of you, they are littering in your environment.  And the response to them really has to be that you have a problem with that.  It really doesn't have anything to do with the target. 
This is not like a Dr. Phil moment.  You're not looking to make them more sensitive to what they've done.  What you're looking to do with this responsa is you're looking not to shame them or to make them ashamed of themselves, you're looking to teach them what your expectations are for social behaviors.  That's the goal.  
So you want ‑‑ when you see a gateway behavior, you want to respond to it by letting the kids know you have a problem with it.  You personally, and that you expect them to not behave that way. 
Now, all of this may seem to be unrelated to digital behaviors, and in a way it is unrelated.  But the fact is, as we talked about earlier, that kids really use digital behaviors and they really impact what goes on in school. 
So what I want to take a few minutes to do here, is I want to take a few minutes to just talk about how we need to teach digital communications and what we need to do with this.  
Now, just so you know, I want to remind everybody that this slide deck is going to be available as a PDF, so you don't have to scribble notes.  Also, at MARC we have free curricula that reflect some of the research I'm going to show you right now. 
The first issue I want to look at is cyberbullying and the whole idea that kids who bully each other online are emotionally disturbed, low self‑esteem or depressed, things like that.  We associate all kinds of digital behaviors with emotional problems.  That kids who aren't ‑‑ don't have good social skills do these things and there is a problem with that.  There's a problem with that. 
The problem is that it's not all about emotions.  Some of this is about perceptions.  So what I want to do is I want to talk about what we call hostile misperceptions.  And let's go to poll number 3 and look at how much you guys know about what a hostile misperception is. 
So go ahead and answer the poll and then we'll talk.  
(Taking poll). 
Okay, so as you can see, it seems like most people are sort of divided between the first and the third, and that's pretty good.  That's pretty informed.  So let's go ahead and look at why I'm talking ‑‑ going to talk about hostile misperceptions. 
So we know that aggression in kids is already connected to hostile misperceptions.  And hostile misperceptions are when a person takes sort of neutral information and something about their brain causes them to misperceive it as hostility. 
And we know, for example, that kids who misperceive neutral events as hostility are much more likely to be aggressive than other people.  And they're much more likely to be aggressive on a long‑term basis.  So we know this is the case. 
We also know people who abuse animals or children often misperceive the signals that animals and children put out.  
Similarly, we know sex offenders tend to misperceive and over‑sexualize behaviors of other people.  So you might look at this picture and see it just as a neutral person but a sex offender might see it as a sexual invitation and things like that. 
We know the brain of an aggressive person often has this tendency to sort of take in the same information but change it and filter it and misperceive it.  And the question is, does digital technology work as a distorting filter as well?  
And the answer seems to be that yes, there are things that change perceptions when we use digital technology.  Now, this is not about emotional disturbance.  So we're not talking here about teach willing kids, you know, who are depressed and are cyberbullying or self‑esteem.  What we're seeing and suggesting here is that there's certain perceptual things that change in digital environments and all users, including kids, need to be aware of these changes. 
So the first thank that really changes perceptions in digital environments are the limitations of technology.  You know, in real life when you're having a conversation with somebody, right, you have all these sources of information.  It's not just the words they use, right?  You have all these other things, their facial expression and the clothes they're wearing and all your history with that person.  And a lot of this stuff goes away when you're in a digital environment or at least in some digital environments. 
Now, this factor is likely to change as technology develops.  But as of now, technology is kind of a limited way to communicate.  And that can cause a lot of over interpretation sometimes.  So you can have situations that start very small and people misperceive them as huge and hostile, and we see this all the time with kids.  It's very common. 
Second thing that changes perceptions is that things that are public can actually mistakenly feel confidential or private.  For example, even though kids know the Internet is public, they all know this, they all know it, they still post things that they really don't want to become public.  And that's a very interesting issue, the issue of why it is people know the Internet is not private still post private material. 
And part of the reason for this seems to be where you are when you're using digital technology.  So if I'm talking to ‑‑ if I'm talking to my friend and I'm in school in the library, I'm talking to them online, say, then a that's very different than if I'm messaging with them and I'm sitting at home in my living room.  Because your brain takes part of its privacy cues from where you're located.  When you're sitting in your living room you feel your conversation is private even when you know they're not. 
There are other factors that also increase inappropriate sharing and this perception of privacy.  One of them is when you're with a group of people, particularly people in a private setting.  The second one is when you're drinking or taking drugs.  The third is when you're upset or when you're emotional, that can definitely increase it.  And the fourth, interestingly enough, is when you're using a small screen.  And the reason for that seems to be when you use a small screen, the same information can feel very, very private when you're using a small screen versus a large screen.  That may be because when you're using a small screen like your cellphone, it feels as though nobody can see the screen but you, so it really doesn't matter that you're posting things on Twitter which is ‑‑ or somewhere where it can be copied.  It feels very private. 
Which brings us right to sexting and that has to do frequently the sort of perception that things are very private. 
Now, sexting may becoming more and more common.  We've been studying it now for a number of years.  The last four years you can see it's almost doubled the percent of 18‑year‑olds who report to us that they have sexted at some point prior to age 18.  And there's only two possibilities here.  One is that they really are sexting more often.  The second is that they're simply more comfortable disclosing this to researchers.  Either way, they're seeing it as more typical, more normal, and not as something that's really deviant or odd. 
I'm just going to ‑‑ for those of you who don't know, sexting simply means sending a photo that involves usually of yourself that shows yourself in some stage of nudity to a peer.  And I'll talk more about that in a minute. 
When we look at sexting and we want to know is this a problem, is it a serious problem, is it one where it's causing a lot of destruction for a lot of kids or not, the ultimate way to measure this is really the outcomes. 
And this is a study we did where now this has been done two years in a row.  They also replicated these findings in Texas and a couple of other studies.  And what seems to be the case is that a lot of times when kids send a nude photo of themselves, really nothing happens.  Now, adults often don't like this outcome but it does seem to be true.  It's not a situation where lots of bad things happen very frequently.  Sometimes bad things happen, sometimes good things happen.  As you can see, some of the kids, you know ‑‑ so 9% of the kids who sexted said they had a new admirer afterwards, a new significant other, a new boyfriend or girlfriend.  But a lot of times nothing happened. 
About 22% of the kids though, sexting is a negative experience, a traumatic experience.  It's one where they report really negative feelings as a result.  And that's really important information because if we work with kids and we say to them, "Terrible things are certain to happen if you sext," we've lost our audience immediately.  It's important to be realistic but at the same time it's important to understand that kids who are really troubled by sexting, who really have a bad experience so that we can try to make kids understand more about this behavior. 
Those kids who have a negative experience are what we call high‑risk subjects.  They're at high risk for having a really bad outcome. 
Now, when you look at the bad outcomes that identified the negative sexters.  Some of them were bullied, about 20% were bullied after they had sexted.  But most of them are saying they felt traumatized, they regretted doing it, they had evasive thoughts about it, they wished they hadn't done it.  They felt not necessarily depressed but down or side or regretful about having done it. 
When you look at all the outcomes between all the kids, and these actually aren't completely our outcomes, but what's really striking I think is that most of these things are really rare.  So it was a really rare for kids to become more popular, it was also really rare for them to lose an opportunity.  It was rare for them to say that their friends are dumped them or their significant other had broken one them. 
This is important to know because I think it's very tempting as an adult to warn kids about negative outcomes.  And we do need to warn them but we also need to be very, very careful that we don't lose our audience.  And we need to make sure they understand and that we understand that a negative outcome isn't always going to happen.  It's a maybe and it could be very negative if it's a maybe, but we're not looking at a situation where it's always, always going to happen. 
Now, it's important to understand that this research that I've just shown you is really about risks that we don't know anything ‑‑ excuse me, short‑term risks.  We really don't know about long‑term risks yet.  Sexting could impact children's psychosexual development, it could impact their social relationships or family relationships or ‑‑  we really don't know.  And the long‑term risks are things that are absolutely up in the air, and that's one of the issues we always bring up with kids is we don't know what's going to happen in the long‑term, and that's something to thing about. 
Another thing that I think is really important to understand is that sexting is not something that only happens in high school.  It's very consistently now been shown to happen among a minority of middle schoolers.  And that's important ‑‑ excuse me.  That's important information because if all our schools or our people who work with kids are doing is focusing on high school kids when it comes to sexting, it's really almost too late at that point.  I think we really need to focused indication on middle and high school kids. 
As you can see, sexting became more and more common, but it still exists before high school, during middle school. 
All right.  A few things, quickly.  Perceptions, kids tend to increase their self‑focus, and that is very, very common so they tend to sort of forget there's another person there, and that can lead them to do things. 
This is story ‑‑ I'm looking at the time and I'm sorry I'm not going to be able to get to that but I want to give you a sense of these tissues. 
Technology is also repetitive and repetitive technology not only increases rumors but it increases the emotions that are involved.  
We know that kids tend to feel invisible in a large crowd so they tend to feel that nothing they do will be seen, which is promoted by apps that promote their anonymity.  Apps never really anonymous but most children don't know this. 
Finally, there are things that are so new about technology, that there really are no social norms around them.  For example, you may or may not realize that there are social norms around liking.  When are you supposed to like something?  When are you not supposed to like something?  Are you supposed to like something that your friend posts?  Most kids tell us they're supposed to like things their friends post, if it's a really good friend they're supposed to like it and comment on it.  You're not supposed to like things that other people may post or, you know, for example if you have a boyfriend, maybe you're not supposed to like things other boys post.  And these social norms may differ from group to group among kids but they're really important because they are beginning to really control how kids respond online and it's important for adults to ask about them. 
This is our website, MARCcenter.org, and we have many, many things that you can use and these are all free.  We have curricula that have just been updated with a lot of the research that I just touched on very quickly here today.  We have all kinds of services that we do in schools, we have handouts and presentations we do for parents.  All of our handouts are there online.  We have handouts about sleeping and digital devices, about how to handle bullying and cyberbullying, and there's really a lot there.  There's an online needs assessment guide, an online surveying service, and these are all free for everyone who goes to our website. 
Now, if people would like to put questions into the chat bar, then I can answer them.  
>>	Great, thank you, Dr. Englander for your presentation.  I'll invite folks to type questions into the questions for presenter pod and we will try and get them answered for you. 
In the meantime, I will note that a PDF of this slide from today will be up and on the center's website.  I'll see if Kathryn from Donahue may be able to bring the handout pod back out onto the screen so folks can download it now if they prefer.  I'll also invite you all to go to our website www.cbhknowledge.center after the presentation today to download the slides, and we'll also be posting a recording of the webinar today there in just a few days. 
So it looks like someone was asking Dr. Englander if there's a course that they can take or is there some type of certification on the subject. 
>>	DR. ELIZABETH ENGLANDER:  And we do have a certification program.  
>>	So they can find information about that up on your website?  
So it looks like one person was asking about what are your top three pieces of advice for adults to try and prevent bullying. 
So and Dr. Liz you don't need to type your answers in the chat box.  You can verbally respond as well.  
>>	DR. ELIZABETH ENGLANDER:  I think I'm muted.  Oh, can you guys hear me?  
>>	
>>	Yes, I think we can all hear you. 
>>	DR. ELIZABETH ENGLANDER:  Sorry, I thought I was muted.  Yeah, you can certainly D I would say my top three pieces of advice would be to respond to gateway behaviors consistently.  Make sure all adults are changed.  And really emphasize your connection with the kids that you work with, because it's really those interpersonal connections that are very, very protective. 
So kids ‑‑ what we want is that if kids do have to deal with cruelty or meanness from their peers, then they have an effective way of dealing with it.  And the most effective way of dealing with it, hands down, is through their interpersonal connections.  
Now, adult connections are really important.  Peer connections are even more powerful.  So I would also encourage you to really think about how you can promote friendships and peer connections between the children that you work with.  And I think that's very, very helpful.  Many, many kids today, it's not uncommon for kids today to struggle a little bit with their social kids.  But I think with adult help, they can do better at learning how to make connections with peers and with adults, and I think that is very, very protective and really all of the research is consistent in that way. 
Let's see.  I see somebody else is typing.  A couple of people are typing questions. 
Let's see.  The first question ‑‑ oh, the first question about not encouraging people to stand up to bullies.  So some people are assertive, and that's true.  You know, they're sort of naturally gifted in that way. 
What we do in MARC is for kids to focus on the target instead of focus on the bully.  Instead of giving the bully attention or something very risky and not likely to actually be helpful, any child who is really assertive enough can focus on helping a target.  And one of the things we do is we teach kids sort of low‑risk ways for targets to get out of these situations. 
I think it's striking we once did an experiment where we had a peer just say something to a target, like, "Don't pay any attention to him."  And one of the targets ‑‑ one of the subjects in that study said to me, you know, that was just really helpful because most of the time when people are being mean to you, other people pretend it's not happening, they completely ignore it.  And it was really helpful to have somebody who said, you know, don't pay any attention to him because it just made me feel like they saw what was happening and treated me like a human being, and that was really helpful.  
>>	So there's a question ‑‑ 
>>	DR. ELIZABETH ENGLANDER:  There's another question, sorry, I was going to say I see another question too about dealing with parents. 
So parents can be a tricky issue in ways.  But I guess what I would say to Heather's question is that first is that we have a lot of handouts that are specifically designed for parents, and they can help you sort of initiate a conversation about dealing with it.  A few key things I think to be conscious of.  One is that parents may overfocus on the label of a problem and they may not focus enough on what the actual behaviors are that are a problem.  
So for example, instead of asking what is this problem and what can we do to help my child feel more resilient or stronger, they really over focus on the ‑‑ on whether or not this is a bullying situation.  
So the first thing I would say is, try to get away from the label and try to encourage parents to really focus on what the problem behavior is and how you're going to cope with it.  
And, you know, I always emphasize to parents ‑‑ when I work with parent groups or, you know, PTOs or whatever, I emphasize to parents that helping their children with those interpersonal connections is the best way to make their child stronger and more resilient.  So encouraging parents to help kids form those relationships and to really, you know, have ‑‑ when the kids have peers who are there for them, these things are going to be significantly less impactful than they are when they're sort of on their own. 
From Bernadine, how do we deal with a parent of a bully who does not think of their child as a bully.  What I would suggest is get away from the word "bully."  Get away from that word and discuss with the parents the fact that, you know, children are hard‑wired to engage adults.  When children are struggling for something, they are hard wired to ooze their behavior to engage adults. 
So if their child is acting out or being aggressive or having social problems, they're behaving that way because they are trying to engage the adults in their lives on the fact that they, the child, are struggling with something.  And what you need to do is you, the therapist and you the parents need to do is really try to focus on what this child needs.  What are they struggling to get across?  Where are they ‑‑ what's going on in is it their social skills, do they have anger management problems, do they have ‑‑ are they using technology in a way that is very, very reckless, maybe they're very uneducated about it or they don't understand the risks or they don't understand why things are happening.  All of these things are going to take time, but I would really get away from the word "bully."  I think there's far too much stigma attached to this and I think it's going to really impede anybody's progress.  And you don't want to get into a back and forth with parents about whether or not their child is or is not a bully. 
From Matt Taylor, what do we do with somebody who's being bullied incessantly and maybe in an unsafe situation or EMT.  I don't know if you're in an educational setting or a therapist working with kids.  First of all, if they're in an unsafe situation, that's very different.  If you're actually physically unsafe, then that's a situation where you really need to bring in the big guns.  Schools are obligated to make sure kids are physically safe.  If you need to call the police, then you need to call the police.  If they're being physically threatened, that's very, very bad. 
But, you know, what do you do for children who are being bullied incessantly, that's a difficult question.  There's not much adults can do to instantaneously change that child's situation.  I understand when the child is being victimized incessantly, you want everything different tomorrow.  But there's not so much you can do to achieve that in a school setting.  
What you can do is form a plan and discuss with the child that plan.  Do they have friends?  Can they use those friends to help them ‑‑ mack them feel more safe?  Now, it's not uncommon for children who are bullied incessantly to not have friends or to not have particularly good social skills and to be struggling in that regard.  I think that there are schools ‑‑ schools often try to help those kids; but quite honestly, I think that the development of social skills in a child who is not developing them is a psychological issue, I think it needs specialized treatment in social skills development and I think that that's often the best way to go with those kids.  They need to learn how to make friends with their peers, they need to have friends, and they need to have some kind of social support. 
In the absence of that, meanwhile the adults in their environment need to be sensitized to what's going on.  They need to understand there's a safety problem, that this child is really being targeted and they need to have their antenna up and they need to help befriend and support this child. 
Now, the adult support will be good.  It won't be as good as helping these kids get some peer support.  But it will help.  It will help.  So that's really the goal, I think is to get into a situation with children like that where the adults are sensitized to it, where they're reaching out to this child, where the child has a safe adult at the school, maybe a nurse or counselor, they can go to any time they want, no questions asked.  And make sure that child is really getting supported by the school adults.  And then also working in the long‑term on their social skills to that they're getting supported by the other kids in the school ultimately. 
>>	All right.  I think we're out of time.  We just hit past our 12 o'clock window for the webinar today. 
>>	DR. ELIZABETH ENGLANDER:  Okay. 
>>	So I want to just say thank you to you for all the great information and resources that you've offered to the attendees today and I want to thank everyone for being on the call and participating in today's webinar.  
I'll just point your attention to our next webinar which will be on February the 15th.  We'll be talking with folks from the Department of Public Health, problem gambling.  So we'll talk about gambling from a youth and family perspective including the rise of social gaming activities that more young adults and adolescents may be involved in in terms of fantasy sports or Internet‑based games.  And we know with the expansion of gambling here in Massachusetts there's likely to be some issues as a result, so we'll be trying to get ahead of that with Victor Ortiz from Department of Public Health.  So please join us for that one.  The notice should be going out soon and there will be a link on our website where you can register as well. 
Again, thanks everyone for being on the call today and have a great afternoon.

