Supporting young adult vision and goals is the art of collaborating with young
adults and their care teams to encourage a vision for the future based on young
adults’ aspirations, promote goals that align with the vision, create a plan to
reach the goals, and end services in a purposeful transition that encourages
independent sustainability. Supporting young adult goals requires choosing
effective approaches with the young adult, defining progress, and celebrating
incremental steps toward their preferred future. Each step builds confidence that
positive growth is occurring, even when setbacks interrupt the flow of progress.

Using lived experience with purpose and intent to support young adult vision
and goals means:

»  Working with the care team to ensure that the young adult’s vision guides
decisions and is integrated with other goals;

»  Focusing on aspirational life goals, such as education, employment, healthy
relationships, and independence without allowing mental health challenges
to decide what is attainable;

»  Supporting young adults in building the skills and structure they need to
achieve both short-term and longer-term goals;

s U p P o R T I N G »  Working with YAs to overcome the behavioral health challenges that affect
the transition to adulthood;
Yo U N G A D U L I » Acknowledging that growth is not linear and that the setbacks that will

happen are part of the learning curve; and

V I s I o N S & G OA L s »  Preparing a purposeful transition to greater independence.

YOUNG ADULT PEER MENTORING PRACTICE PROFILE



ENCOURAGING A VISION FOR THE FUTURE

IDEAL
PRACTICE

In early meetings and periodically, revisits YA's vision
for the future and current goals developed with care

team to make sure they still fit the YA.

Specifically explores with YA their needs, goals, and
priorities for young adulthood--specifically for turning
18 years old and beyond, using empathy and YAPM
lived experience (when appropriate) to inspire hope
and think positively about the future.

Supports YA in communicating and advocating
for any changes/differences in vision and goals

to care team.

DEVELOPMENTAL
PRACTICE

* Revisits YA vision and goals without bridging
to family goals, appropriate to YA's age.

* Discusses once but without revisiting over time.

* Discusses with YA but neglects to share with team.

* Focuses on YA goals that are not related to

prioritized needs.

* Explores needs and goals in general but not
specifically for age 18 and beyond.

Shares lived experience without clear purpose

and intent.

* Shares only challenges or only strengths

without balance.

Communicates and/or advocates for YA without

supporting YA to communicate for themselves.
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INSUFFICIENT
PRACTICE

Does not consider vision.
Checks in on goals insufficiently.
Allows vision to change daily.
Downsizes vision.

Creates vision and goals for YA.

Does not explore YA needs, goals, and priorities

in relation to turning 18.

Shares lived experience without considering
effect on YA.

Transfers YAPM goals for independence onto YA.

Shares unrelated lived experience.

Does not communicate with team.

Does not provide support for changes.



CHOOSING ACTIONS (USING LIVED EXPERIENCE)

IDEAL
PRACTICE

Based on YA vision and needs identified in the care
team, explores with YA (and caregivers, as applicable)
the types of support and activities that might be
helpful.

Asks for examples of supportive intentions and/or
activities that YA finds not helpful.

Prioritizes goals and activities with YA, caregivers,
and care team to ensure that too many simultaneous
goals do not overwhelm YA.

Shares YAPM lived experience (as appropriate) of
what has helped in the past, what has not been
helpful, and how YAPM was able to achieve and/or

change goals.

DEVELOPMENTAL
PRACTICE

* Communicates about supports and activities
but without clear understanding of how they

contribute to intervention.

* Overlooks natural supports in planning activities.

* Offers only what YA is accustomed to without
offering opportunities to gain skills from new
experiences.

Asks for input but does not adapt to improve.

*  Prioritizes goals without connecting to “big

picture” or overall vision.
* Suggests activities without clear purpose.

*  Struggles to balance too many or too few
goals and activities.

Shares lived experience that doesn't relate to
YA's situation.

INSUFFICIENT
PRACTICE

Provides no opportunities for YA or caregiver input.

Assumes preferences without asking.

Overwhelms or discourages YA with too many goals
without seeking input from YA or team.

Shares only negative experience.

* Makes the story “all about” YAPM.
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HONORING ASPIRATIONS AND DEVELOPING CARE TEAM SUPPORT

IDEAL
PRACTICE

Practices with YA effective and safe ways to share
aspirations, goals, preferences, and needed supports
in a care team or other service setting as YA progress
changes (for example, completing high school,
searching for employment, applying to college,
making new friends, experiencing changes in

behavioral health challenges, etc.).

Practices with YA effective ways to validate caregiver
hopes and concerns while also sharing decision-

making.

Shares lived experience of gaining greater voice
in decision making (what strategies worked, what
didn't), as appropriate.

FOR INCREASING YOUTH VOICE

DEVELOPMENTAL
PRACTICE

* Sometimes supports YA voice, but inconsistently.

* Misses some opportunities to change intervention
in response to YA development or progress.

* Supports changes with YA but is inconsistent in
helping YA voice preferences in meetings.

* “Does for"” rather than supporting YA voice.

* Tells YA to speak up without sufficient preparation.

* Aligns with YA without validating caregiver hopes
and concerns.

Struggles to acknowledge and/or balance YA

and caregiver views.

Expects YA to share decision making as YAPM did,
without considering differences in experience.
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INSUFFICIENT
PRACTICE

Goes along with care team without seeking
YA input.

Continues with initial plan without considering
changes in YA development.

Makes no effort to help YA speak for themselves.

Tells YA to speak up but does not support YA in
care team setting.

Defers to caregiver without question.

Takes sides with YA against caregiver(s) without

efforts to see all viewpoints.

Shares lived experience without connection
to YA's situation.

Shares lived experience for YAPM benefit.



WORKING AT THE YA'S PACE

IDEAL
PRACTICE

Brings to each meeting a plan for the work to be
done (discussion points and/or activities and how

each support YA's vision).

Discusses and plans with YA to help YA understand
how they will know when activities and skills learned
show sufficient progress toward goals; keeps track
of progress according to plan; reviews regularly to
make sure progress measures are still meaningful

for YA goals.

Coaches YA to concretely track their own progress
via journal or other mechanism.

Explores with YA how they learn best and uses YA's
preferred learning methods (listening, reading, doing/

interacting, watching, etc.).

DEVELOPMENTAL
PRACTICE

Makes plans only with YA or only with care team
but not both.

Adheres rigidly to plan without considering YA's
immediate needs.

Changes plan without input from others and/or
too often.

Does not track progress in adequately specific,

small steps.

Does not review progress measures over time

to ensure continued relevance.

Tracks progress with too much emphasis on recent
impressions but not enough concrete measures
(from both YAPM and YA perspective) to compare

with impressions.
Tracks progress without YA input.

Does not understand the connection between
activities/skills and goals; not sure why they

are tracking.

Explores learning styles at first but does not check
in regularly to see if approach is still working.

Limits learning methods to what is comfortable for
YAPM or what is recommended by others (not YA).

INSUFFICIENT
PRACTICE

Makes no plan for meetings.

Does not discuss plans with others.

Has no plan to track progress.

Overwhelms YA with too much data or

measurement of progress.
Uses no concrete measures.

Reviews but makes no changes based on

progress review.

Makes no effort to coach YA in tracking their
own progress.

Does not consider other ways of learning and/or
refuses to try new methods.

Assumes YA learns the same way that YAPM does.
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WORKING AT THE YA'S PACE

IDEAL DEVELOPMENTAL INSUFFICIENT
PRACTICE PRACTICE PRACTICE
Gives YA specific tasks to practice skills between *  Gives skill-building tasks inconsistently. * Does not assign tasks.
meetings. *  Gives skill-building tasks but without sufficient * Assigns skill-building tasks to practice without
explanation of how they relate to skills or goals. providing demonstration.

Discusses with YA at each meeting their responses to * Discusses at some but not all meetings. * Does not discuss tasks with YA.
tasks, exploring successes, barriers, and any needed , , . . .
P g - y * Discusses successes and barriers but does ask * Does not communicate about YA input with
changes to activities and/or measures for success.
about changes. care team.

Discusses changes but makes no plan to follow

through and make changes.

Throughout service, responds with YA and care * Discusses transitions with YA or care team but * Does not attend transitions.

team to transitions of all kinds and adjusts approach not both. ; " . : :
Discusses transitions without making adjustments.

to respond to changes in home, school, family life, . -
P 9 y * Discusses transitions too late to allow for a full

community, etc. . . .
range of options in adjustments or to prepare

sufficiently.

TREATING DETOURS AS LEARNING OPPORTUNITIES

During and after detours in progress, discusses with * Discusses detours (or “setbacks”) but not what * Makes judgments about setbacks.

YA what worked and what didn’t work and what both YA and YAPM learned from them.

* Does not explore what worked and what didn't.
YA and YAPM can learn from the experience.

* Frames detours as mistakes/problems rather Gets defensive about making changes

than learning opportunities.

) . o * Blames others for detours/setbacks.
*  Attributes detours to YA without considering

other causes.
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TREATING DETOURS AS LEARNING OPPORTUNITIES

IDEAL
PRACTICE

Throughout service, provides opportunities for YA

to experience success and increasing confidence by

trying new skills again after detours in progress.

Shares YAPM lived experience (as appropriate) of
learning to expect detours and setbacks and ways

to encourage recovery from detours.

Assists YA in connecting with resources that can
support new skills and reduce detours.

Supports YA in treating detours as learning

opportunities when discussing in care team

meetings, other provider meetings, and in general.

DEVELOPMENTAL
PRACTICE

Provides opportunities but without positive
feedback about success.

Limits opportunities based on YAPM's fears
about past setbacks.

Shares lived experience of detours as a normal
part of growth.

Shares and validates setbacks but without offering
experience of ways to recover, or focusing too

much on recovery without validating growth.

Connects YA to skill-building resources
inconsistently.

Takes on too much of the helping role without
sharing responsibility with other resources.

Discusses detours as learning experiences with YA

but does not support YA consistently with others.

Does not maintain hopeful stance when

setbacks occur.

Sees detours/setbacks as need for more services.

INSUFFICIENT
PRACTICE

* Provides no opportunities to try again after
detours/setbacks.

* Gives up on YA after setbacks.

Shares too much or too little YAPM lived experience

or shares experience that is irrelevant to the situation.

Does not prepare YA to use skills independently.

Regards setbacks as failures when communicating

with others.
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KNOWING WHEN AND HOW TO EXIT

IDEAL DEVELOPMENTAL INSUFFICIENT
PRACTICE PRACTICE PRACTICE
Throughout service, uses measures of progress Gets stuck on small measures without considering Ignores ways to measure progress.
to support or clarify impressions of progress on the whole picture.

increasing strengths and decreasing problems.

Regularly discusses indicators of readiness to exit * Discusses indicators with some but not all parties. * Assumes YA understands concepts of “readiness”

service with YA, family, and collaterals (as needed) . . . and “length of service.”
) ] Follows the initial plan without addressing
to understand different perceptions.

possible changes. * Does not discuss ending until the end.

Discusses exit once but not regularly

Openly discusses with YA any reluctance to end * Discusses only positive aspects of ending without * Lets YAPM negative experiences get in the way
service, validates feelings, and uses lived experience acknowledging potential losses. of productive discussion.
as appropriate) to model how to relinquish service . . : .
? pP. priate) 9 * Validates YA loss without any acknowledgment * Does not have discussion.
In positive ways. .
of mutuality.

PLANNING TO SUSTAIN

With care team, helps to identify, as early as *  Starts identifying ongoing supports too early * Does not consider supports to sustain gains.

appropriate, the natural supports, community or too late. . .

Does not communicate with care team.
resources, and/or less intensive clinical services . . . .
Takes on too much without including/relying

likely to sustain healthy gains.
on care team.

Considers only formal services and not other

resources, or the reverse.
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PLANNING TO SUSTAIN

IDEAL
PRACTICE

Considers, with YA and care team, the value of
continuing peer support with a different clinical
team (e.g., outpatient as hub, peer mentoring via
adult DMH services, etc.).

Facilitates appropriate connections to both formal

and community resources, as agreed by care team,

prior to ending YAPM.

Anticipates challenges after service ends and
collaborates with YA and care team to develop
plans to address potential risks.

Offers a face-to-face “warm hand-off” transition

meeting with YA and any new providers.

When mentoring ends in unplanned manner (due to

insurance interruptions, youth removal from home,

firing of the YAPM, etc.), makes diligent efforts (as
appropriate) to contact YA for resolution prior to
closing services and joins care team members to

learn from and resolve the experience.

*

*

DEVELOPMENTAL
PRACTICE

Underestimates or overestimates the need for
1:1 peer mentoring.

Considers only with YA or only with team but
not with both.

Demonstrates inconsistent communication and/or

follow-through in facilitating connections.

Worries excessively about hypothetical situations.

Understands challenges but makes insufficient

preparation to help YA overcome them.

Plans with YA or care team but does not

integrate plans.

Insists on attending transition meeting even when

YA is reluctant.

Tries to contact but gives up too easily.

Takes abrupt endings personally without sufficient
balance in understanding.

Attempts to close amiably but makes minimal
attempts to understand what (if anything) could
have prevented an abrupt ending.

Consults with care team about ending but does
not follow up with YA.

INSUFFICIENT
PRACTICE

Does not consider other sources for peer mentoring.

Assumes someone else will do the tasks for

connecting YA to follow-on services.
Makes connections for YA without their
participation.

Assumes that all is well and there will be
no challenges.

Assumes that YA will not sustain progress;

makes no recognition of strengths.

Pushes into transition as the authority on the YA.

Does not consider a transition meeting.

Tries to contact YA against YA and/or care team

preferences.

Speaks or acts resentfully about ending.
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